
162 

 

 مجلة جامعة بني وليد للعلوم الإنسانية والتطبيقية
 ليبيا -تصدر عن جامعة بني وليد 

 bwu.com/index.php/bwjhas/index-https://jhasWebsite:  
  0202، نثلاثو العدد ال

 المنهج التشاركي في تدريس استيعاب القراءة
 بيدالله حسن ابراهيم امل، 1

  جامعه طبرق، طبرق، ليبيا ،قسم المغة الإنجميزية، كميه الآداب
com.amalbedalla@gmail   

  مرضيه ابوبكر يوسف الزوكي0* 

 جامعه طبرق، طبرق، ليبيا ،قسم المغة الإنجميزية، كميه الآداب
Participatory Approach in Teaching Reading Comprehension  

Amal Ebrahem Hassan Bedalla 

Mardiya Abobaker Yousef Elzouki 
1.2Department of English Language, Faculty of Arts, University of Tobruk, Tobruk, Libya 

0202-10-20تاريخ النشر:           0202-11-02تاريخ القبول:       0202-11-12تاريخ الاستلام:   

 :الملخص
انتشبببار ا، واسبببت دمتبا  البيبببة المجتمعبببات أصببببحت المغبببة الإنجميزيبببة مبببن أقبببوا المغبببات  بببي العبببالم ومبببن أكثبببر المغبببات          

العالمية كأداة لمتواصل. ولاكتساب هبه  المغبة يجبب ان تكبون بدايبة المتعممبين ببأربر المببارات اهساسبية وهبي: التحبدث، والقبرا ة، 
 والكتابة، والاستماع.

ه ببرا. بببدأ الببباحثون  ببي دراسببة جميببر القببرا ة هببي واحببدة مببن أق ببم الطببرق وأكثرهببا شببمولا  لمتعببرف قمبب  العمببوم والمجببالات ا    
البببدا ل المحتممببة  ببي محاولببة لتعزيببز الاسببتيعاب القرا ببي، وزيببادة مشبباركة الطببلاب، ومسبباقدة الطببلاب  ببي تطببوير قببدراتبم قمبب  

لمتطبيبق  الاستيعاب القرا ي. كما بحثوا  ي كيفية تأثير محتوا القرا ة قم  الفبم من أجل تحسين الفبم وجعبل القبرا ة أكثبر قابميبة
نشببا  إطببار مببن شببأنه أن   ببي الحيبباة اليوميببة. هببد ت الدراسببة إلبب  التحقببق مببن تببأثير القببرا ة التفاقميببة قمبب  تنميببة الفبببم القرا ببي وا 

 يساقد الطلاب  ي تصور المنبج التشاركي لتعميم الفبم القرا ي والهي يعتمد قم  ن رية التعمم التشاركي
 تعميم وتعمم تعاونية تتضمن منتدا، ورؤية، وتفاقل، ومبمة.(. ات ه إطار العمل شكل استراتيجية 

وتطبيقببه قمبب  تعمببيم الفبببم القرا ببي الببهي هببو جببز  مببن  -مببد ل التببدريس التشبباركي  -وقببد تنبباول هببها البحببث أسببموب التببدريس 
التبببي لا تشببمل القضبببايا المبببارات اهربببر. اسبببتناد ا إلبب  تبببدريس المغببة التشببباركي، يعببود محتببوا المبببادة إلبب  السبببياقات الاجتماقيببة 

ا اههداف اهكاديمية والش صية لمطلاب.  الاجتماقية والسياسية  حسب، بل تشمل أيض 
( طالببا  11( طالبا ، تم تقسيمبم إل  مجموقتين، بواقر )23أجريت الدراسة بالمدرسة المتوسطة بمدينة طبرق. تكونت العينة من )

مجمببوقتين. بنببا   قمبب  الاسببتبيان لكببل مببن الطببلاب والمعممببين ونتببا ج التحميببل لكببل مجموقببة، وتببم تطبيببق الن ريببة قمبب  إحببدا ال
الإحصببا ي للاسببتبيان. والنتيجببة ت بببر أن  لا توجببد  ببروق هات دلالببة إحصببا ية بببين اسببت دام الببتعمم التشبباركي  ببي تببدريس الفبببم 
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الطبلاب  بي كبلا المجمبوقتين اتجبا  إيجبابي القرا ي وتحصيل المستوا التعميمي لطمبة المرحمة المتوسطة  ي هه  المدرسبة. لبدا 
 تجا  است دام الطريقة التقميدية وتطبيق ن ريه التعميم التشاركي.

 .وتفسير هلك أن كمتا الطريقتين  عالتان  ي تحسين مبارة الفبم القرا ي لدا طلاب المرحمة الإقدادية
الفبم  ،تعميم المغة الإنجميزية كمغة،  ريب الاستيعاب القرا ي، منبج التعمم التشاركي ، نبج المغة التشاركي :الكلمات الدالة

   .القرا ي
Abstract  

English language became one of the most powerful languages in the world and one of the most commonly spoken 
languages, and the majority of global communities utilized it as a communication tool. To acquire these language 
learners should start with four skills: speaking, reading, writing, and listening. 

Reading is one of the greatest and most thorough methods to learn science and other fields. The researchers 
began investigating all potential alternatives in an effort to enhance reading comprehension, raise student 
engagement, and assist students in developing their reading comprehension abilities. They also looked at how 
reading content impacts understanding in order to improve comprehension and make reading more applicable to 
daily life. The goal of the study was to ascertain the impact of interactive reading on the development of reading 
comprehension and to create a framework that would aid students in conceptualizing the part icipatory approach to 
teach reading comprehension, which is based on participatory learning theory (PLA). This framework took the form 
of a collaborative teaching and learning strategy that included a forum, insight, interaction, and task. 

This paper studied a method of teaching -Participatory Teaching Approach- and apply it on teaching reading 
comprehension which is a part of the four skills. Based on participatory language teaching, the content of the 
material goes back to social contexts involving not only sociopolitical issues, but also students’ academic and 
personal goals. 
The study was conducted at middle -school in Tobruk. The sample consisted of (36) students, divided into two 
groups, with (18) students for each group, and the theory was applied into one of the two groups. Based on the 
questionnaire for both students and teachers and the results of the statistical analysis of the questionnaire. The 
result shows that; there are no statistically significant differences between the use of participatory learning in 
teaching reading comprehension and the achievement of the educational level of middle-school students in this 
school. Students in both groups have positive attitude towards the use of the traditional way and the PLA. 
And the explanation for that are both ways are effective in improving reading comprehension skill for middle-class 
students. 
Key words: PLA (Participatory learning Approach) - Reading Comprehension .PTA(participatory Teaching 
Approach),EFL( English as forgien language) .teaching Reading Comprehension. 
Introduction   
Participatory language teaching theory is a method of teaching which doesn’t much vary from other kinds of 
communicative teaching. This method focuses on social culture process and collective empowerment. Participatory 
language teaching is concerned with critical pedagogy that is established by Paulo Freire (1998), that dialectical 
relationship between students and teachers can be accomplished. He also emphasized the rules of interaction and 
negotiation for meaning in language learning and he explained how this interaction is very crucial in building up 
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student’s personality by having a good position in his/her society in the future Actually, based on participatory 
language teaching, the content of the material goes back to social contexts involving not only sociopolitical issues, 
but also students’ academic and personal goals. 
According to Amato, Richard and Patricia, (2010), the empowerment of Participatory language teaching method is 
in the relationship and interaction between students and teachers. This interaction is connected to three important 
principles which are (initiation/response/feedback). 
The reason that gives this method great strength is that it always brings the issues that affect students’ lives and 
believes where students have personal investment. Many classrooms are already using this method because it has 
many advantages to students and teachers at the same time. One of the most positive advantages is as students 
and teachers work together there will be mutual respect between them. In addition, as teachers and students work 
together, that can be very useful in making a solid relationship by creating a good method of communication. This 
method of communication can help students in building their personality and self-confidence by giving them 
chances to interact through giving their opinion and sharing their ideas. In the other hand, this method doesn’t use 
the traditional strategies in teaching vocabulary and grammar, but it rather tries to create an environment where the 
teacher values students’ ideas and their prior experiences. In other word, teachers and their students contribute 
the curriculum development together. In addition, students will have sort of responsibility for their own learning 
through planning, doing researches, decision making, exploration and reflective thinking that will increase their 
knowledge about certain issues. Making a lot of reading can help students increase their interest in establishing 
their academic goals and language proficiency. 
1.2 The Research Questions 
1.How may EFL teachers use PA to enhance reading comprehension by using problem solving task? 
2. How do students of English as foreign language react when the collaborative language method is used in 
reading comprehension classes? 
3.How PLA influence the way that reading is taught?    
 1.3 The objectives of the study  
The main objective of the study is to identify the problem that the EFL Libyan middle- class students encounter in 
reading and also to ensure that the use of participatory approaches could influence the achievement of EFL on 
reading comprehension and explain the best ways to employ various methods. Additionally, to investigate the 
students and teachers’ perception toward the use of social interaction in improving the students’ interest in the 
participatory learning approach in teaching reading comprehension for middle school students. And also, to explore 
the effect of using PLA in improving reading comprehension for middle-class students.  
2.1 Literature Review 
The theoretical foundations and the historical development of participatory approach: Participatory approach is an 
approach to organizing classroom activities into academic and social learning experiences. It differs from group 
work, and it has been described as “structuring positive interdependence”. Students must work in groups to 
complete tasks collectively toward academic goals. Unlike individual learning, which can be competitive in nature, 
students learning cooperatively capitalize on one another’s resources and skills (asking one another for 
information, evaluating one another’s ideas, monitoring one another’s work, etc.). Furthermore, the teacher's role 
changes from giving information to facilitating students’ learning. Everyone succeeds when the group succeeds 
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(Neda, R. R, S, and A, 2017). Ross and Smyth,1995 describe successful cooperative learning tasks as 
intellectually demanding, creative, open-ended, and involve higher order thinking tasks. 
However, it wasn’t until 1937 when researchers May and Doob (1937) found that people who cooperate and work 
together to achieve shared goals, were more successful in attaining outcomes, than those who strived 
independently to complete the same goals. Furthermore, they found that independent achievers had a greater 
likelihood of displaying competitive behaviors. Philosophers and psychologists in the 1930s and 40’s such as John 
Dewey, Kurt Lewin, and Morton Deutsh also influenced the cooperative learning theory practiced today (Sharan, 
2010). 
The importance of participatory reading stands out as a strategy for learning a language because it gives students 
the chance to make clear reading comprehension outputs, use all the language resources they know, and get 
feedback from their group members and the teacher on how to make the outputs clear.  In a participatory 
approach to second language teaching and learning, students actively engage in their own learning process and 
collaborate with others (Cobb, 1994; Greeno, 1998) to achieve their goals. In addition, collaborative learning has 
been shown to encourage the growth of student interdependence (Bruffee, 1999), responsibility (Totten, Sills, 
Digby, & Russ, 1991), interpersonal skills (Rymes, 1997), and cognitive and critical thinking skills (Johnson & 
Johnson, 1986). 
The participatory approach's theoretical underpinnings and historical progression: A participatory method divides 
classroom activities into social and intellectual learning opportunities. It has been called "shaping positive 
dependency" and differs from group work. The need to work together in groups to perform activities in support of 
academic objectives. Students who learn collaboratively make use of one another's resources and abilities, as 
opposed to individual learning, which can be competitive in nature (asking one another for information, assessing 
one another's ideas, overseeing one another's work, etc. 
Learners Attitudes Toward Participatory Approach: PA is an effective teaching method wherein small groups of 
students, each with students of varying levels of ability, use a variety of learning activities to enhance their 
comprehension of a subject. Each team member is accountable for not only what is taught, but also for assisting 
other team members in their learning, creating a successful team atmosphere. Students work on the task from start 
to finish until each group member has fully understood and finished it. They collaborate as a group in order to 
benefit from one another's efforts; they share a shared destiny, cooperate, and take pride in the accomplishments 
of the group. 
Group objectives in collaborative learning foster what is referred to as constructive interdependence. When 
students think they can only succeed academically if other students in their cooperative group also succeed, they 
have positive dependency ,Johnson and Johnson, 1986. Positive interdependence necessitates personal 
responsibility. For prizes, grades, and recognition, cooperative groups collaborate. Reviewers of cooperative 
learning generally concur that personal responsibility and constructive interdependence are crucial elements for 
cooperative learning to succeed (Slavin, 1989).  
 The fundamental distinction between cooperative learning and traditional group work is that in cooperative 
learning, group activity is deliberately managed, planned, and assessed while in traditional group work; students 
are instructed to work in groups without any consideration for group functioning (Jacobs, 1997; Johnson & 
Johnson, 1994). Teachers can adopt and adapt instructional methods and structures to improve the effectiveness 
of group work by fostering an environment that can support interactive learning (Abrami et al, 1995). 
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Collaborative strategic reading was the term used to describe the participatory reading strategy. The researcher 
chose the phrase "participatory reading strategy" since it is more frequently used in the context of the Arab world. 
For because it allows students to produce clear reading comprehension outputs, use all of their language 
resources, and receive feedback from their group members and the teacher on how to make the outputs clearer, 
participatory reading is crucial as an approach to learning a language. Moreover, it provides a new, more social 
approach to learning to read and aims to connect reading with other language skills like speaking, participatory 
learning groups help students become more aware of their active engagement. 
Teaching reading is insufficient to identify fundamental skills and abilities, pay attention, and develop students, 
according to members of linguistic academies, professors at universities that prioritize linguistic and educational 
studies, Arabic language supervisors, teachers, and researchers who work to improve Arabic language education. 
Most students place more emphasis on recognizing letters and words and saying them aloud than on developing 
the skills required for reading, we discover a glaring deficit in these abilities among pupils. 
3.1Methodology 
Procedures 
   The study was conducted at a middle school in Libya. The participants in this study are Libyan middle school 
students and in order to the validity of the experiment, the paper selected learners with the same level of English 
proficiency which is low-intermediate. Arabic is their first language, and English is taught as a foreign language. 
Learners usually spend about six years learning English for 45 minutes a day as a subject. They've been learning 
English since elementary school. Total participants were about twenty students aged between thirteen and fourteen 
years old. The participants of this study were chosen randomly among 40 students. The teachers in this school 
use a traditional way of teaching where the class is teacher-centered only and there is no role for the students in 
the teaching process; they only receive knowledge from their teachers.  
          This research examines how EFL teachers use participatory strategies to enhance reading comprehension 
by using problem solving. And also, how those learners' responses to the use of PLA in reading comprehension 
class. All of the students have the same level of English. The researcher divided them into two groups and every 
group has ten students. The first is the control group, which will be taught reading comprehension in the traditional 
way. The teacher read and translated the passage, then let the students read. After that, they answered the 
questions together. 
       The second group is the experimental group, where the teacher will use PLA strategies in the reading class. 
The students will engage in the process of teaching and learning. First step: the teacher will show the students a 
short video about the topic, and then the students will be asked orally about their background based on that video. 
After that, the teacher will give the students time to read the passage aloud, have a discussion about the topic, and 
relate it to their lives by giving examples. Finally, the teacher will give the students a test with some questions 
about the previous passage. Both groups will be tested on the same passage they already had. And also, a 
questionnaire will be used by both groups to see which way of teaching the students prefer. And another 
questionnaire will be given to teachers to see their opinions and perceptions about using PLA in their classes. 
3.2 Data analysis  
     Based on the procedure of the research both groups, experimental and the control group, had given 
questionnaire consists of six questions.  
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A-The experimental group consists of fourteen middle school students; on the first question, thirteen students 
between fourteen agreed and only one disagreed with the statement, which asked whether students were able to 
summarize the text after reading it or not. The second question asked Ss if they were able to read quickly through 
the text. Seven students agreed and seven disagreed with the questions. The third question asked Ss if the text 
was easy to understand or not. There were twelve Ss who agreed, and only two students disagreed with the 
statement. For the fourth question, which asked students whether they could relate the text to their real lives or 
not, thirteen students agreed, and only one student disagreed with the statement. The fifth question asked Ss if 
they gained more than three new words from the text. Twelve Ss agreed, and two Ss disagreed with the 
statement. The last question asked Ss if they liked the way of teaching that the teacher used or not. All students 
agreed with the statement. 
b- The control group consists of sixteen students. In the first question, thirteen Ss out of sixteen Ss agreed with 
the statement. Three students disagreed with the statement, which asked whether students were able to 
summarize the text after reading it or not. 
The second question asked Ss if they were able to read quickly through the text. Eleven Ss agreed and five of 
them disagreed. The third question asked Ss if the text was easy to understand or not. There were thirteen Ss 
who agreed and three Ss who disagreed with the statement. For the fourth question, which asked students 
whether they could relate the text to their real lives or not, Seven Ss agreed, and nine of them disagreed with the 
statement. The fifth question asked Ss if they gained more than three new words from the text. Eight Ss agreed, 
one S didn't answer the question, and seven Ss disagreed with the statement. The last question asked Ss if they 
liked the way of teaching that the teacher used or not; thirteen Ss agreed, one S had no answer, and two students 
disagreed with the statement. 
From the teacher perspective, the questionnaire consisted of four questions, whose answers were based on the 
teacher's observations of the class. The first question asked the teachers if most students were engaged in the 
process of reading. The teacher who used the PLA answered with "yes"; all students were engaged, in contrast to 
the teacher who used the traditional way and answered with "no." Not all Ss were engaged. The second question 
asked the teacher if the student was able to answer the after-reading questions easily. The answer was "yes" for 
both teachers. 
The third question asked if the students could summarize the text in their own words, and the teacher answered 
with "yes". In contrast with the other teacher, who answered with "no," Ss were not able to give a summary of the 
text. 
The last question was about whether most students could read the text quickly without or with few mistakes. Both 
teachers answered with "yes". It was easy for SS to read the text quickly. 
3.3 Statistical analysis: The sample of the study is middle school students their age between 14 and 15 years 
old; all of them are girls at Al-Musharsar School, one of the best middle schools in the city of Tobruk, and the 
sample consisted of 36 females, divided into two groups, with 18 females for each group, and the theory was 
applied to one of the two groups. 
3.4 Constancy, to ensure the stability of the questionnaire, the researchers tested it using Cronbach's alpha 
method, and the stability rate was 0.55. Thus, the stability is acceptable, and the researchers made sure of its 
validity and sufficiency for the purpose for which it was designed. 
Statistical method: 



168 

 

Arithmetic mean 
 Standard Deviation 

 Repetition 

 Percentages 

 T Test 

Average score scale 
Degree level Range 
weak 0.01 to 0.66 
average 0.67 to 1.33 
high 1.34 to 2 

Table (1): shows the ratio, frequency, arithmetic averages, standard deviations, and degree for the first group (the 
theory has been applied to it). 

 العبارة
Agree Disagree The 

mean deviation SCORE 
K % K % 

Item 1 = 
N 18 10 12.2%  2 13.1%  1.83 0.383 

High 

Item 2 = 
N 18 9 02%  9 02%  1.50 0.514 

High 

Item 3 = 
N 18 10 12.2%  2 13.1%  1.83 0.383 

High 

Item 4 = 
N 18 11 99.9%  1 0.3%  1.94 0.235 

High 

Item 5 = 
N 18 

10 12.2%  2 13.1%  1.83 0.383 
High 

Item 6 = 
N 18 13 19%  0 11%  1.88 0.323 

High 

TOTAL 1.80 0.370 High 
The previous table shows that the arithmetic means of the first group to which the theory was applied ranged 
between 1.50 - 1.94, a general mean of 1.80, and standard deviations between (0.323 - 0.514), which is high. 
The explanation for this is that the students of the first group have positive attitude towards the use of participatory 
approach in reading comprehension class.  
Second table: Shows the ratio, frequency, arithmetic mean, standard deviations, and score for the second group 
(the theory was not applied to it). 
Table (2): 

 العبارة
Agree Disagree 

The mean deviation Score 
K % K % 

Item 1 = N 18 19 11.1%  9 00.0%  1.77 0.427 High 
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Item 2 = N 18 10 33.1%  3 22.2%  1.66 0.485 High 
Item 3 = N 18 10 12.2%  2 13.1%  1.83 0.383 High 
Item 4 = N 18 1 29%  11 31%  1.38 0.501 High 
Item 5 = N 18 11 31%  1 29%  1.61 0.501 High 
Item 6 = N 18 13 19%  0 11%  1.88 0.323 High 

Total 1.69 0.436 High 
The previous table shows that the arithmetic means of the second group, to which the theory was not applied, 
ranged between 1.38 - 1.88, a general mean of 1.69, and standard deviations between (0.323 - 0.501), which is 
high. 
The explanation for this is that; the students of the second group also positive attitude towards the use of the 
traditional way in teaching reading comprehension. 

 There are no statistically significant differences between the use of participatory learning in English 
language teaching and the achievement of reading comprehension in the middle- school students 
between two groups that are the subject of the study at this school. 

By applying the Independent Samples Test to identify the differences between the two study samples of the two 
groups of middle school students, the following table shows that:  
Table (3): 

Groups The group mean deviation 
degree of 
freedom 

value 
T 

Sig 
statistical 
significance 
 

The first: The 
theory was 
applied = N 18 

1.80 0.257 

29 1.32 
2.11
0 

Not 
statistically 
significant Second: The 

theory is not 
applied = N 18 

1.69 0.130 

The table shows the differences between the two groups and the T value is 1.63 at 34 degrees of freedom and 
the level of significance is 0.112, and thus it is not statistically significant, and therefore there are no statistically 
significant differences between the use of participatory learning in English language teaching and the achievement 
of the educational level of middle-school students in this school. 
And the explanation for that are both ways are effective in improving reading comprehension skill for middle-class 
students. 
3.5 Discussion of the results.   
The results of the study shows that both ways are effective in improving reading comprehension skill for middle-
class students. Using participatory teaching approach would more effective in teaching speaking. Participatory 
language teaching approach is one of the best methods for teaching a language in a communicative style. 
However, it works with some subjects than others. It gives students the opportunity to communicate in the target 
language effectively, especially when they discuss issues that matter to them or things that they believe in. In 
addition, since students take responsibility of their own learning, they will reach their academic goals more easily. 
Moreover, it's would be more conductive to activate the classroom atmosphere and help Ss to participate orally in 
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the class. That is, PLA would be more effective in speaking class than reading. More specifically, the influence of  
using PLA on students' performance in comprehension the reading and the influence of the traditional method in 
teaching reading comprehension are the same. 

   It is, therefore, recommended that reading comprehension could be taught either with PLA or the traditional 
method, both of them is effective.  Also, teachers should consider students' individual differences in teaching 
reading comprehension when using PLA. That is, some students prefer to keep silent and listen to the teacher 
rather than take a part in the class which may lead to poor educational development. 
3.6 Conclusion  
Based on participatory language teaching, the content of the material goes back to social contexts involving not 
only sociopolitical issues, but also students’ academic and personal goals as Pain et al,2017described a 
participatory method as "a collection of ideas and procedures for originating, developing, conducting, analyzing, and 
acting on a piece of research" in 2011. the participatory approach would suggest that there are no specific 
techniques that should be used for research or instruction, but rather that methods are chosen as and when they 
are required Pain et al., 2007 and they should be in line with students. Many of EFL classes used this approach in 
teaching speaking but it rarely used in reading classes.  
Reading skill is the interaction process between the writer and reader in many ways. Using inferring, predicting, 
summarizing, questioning, and drawing conclusions is needed in the process of reading which makes it possible to 
use this approach in teaching reading.  
The aim of this study was identify the problem that the EFL Libyan middle- class students encounter in reading 
and also to ensure that the use of participatory approaches could influence the achievement of EFL on reading 
comprehension. Moreover, to explore the effect of using PLA in improving reading comprehension skill for middle-
class students instead of using traditional way of teaching. 
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